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Calendar Description: This course explores theories related to the development of school age children
(ages five to eight years) in the context of a family centered approach. This approach emphasizes
individual and cultural diversity while considering the “whole child” in group settings.

Allocation of Contact Hours to Type of Instruction
/ Learning Settings

Primary Methods of Instructional Delivery and/or
Learning Settings:

Lecture

Number of Contact Hours: (per week / semester

for each descriptor)

60 hours

Number of Weeks per Semester:

Flexible delivery ranging over 1 to 15 weeks

H:  Course Prerequisites:
ECED 200

I: Course Corequisites:
None

J: Course for which this Course is a Prerequisite
ECED 401

K: Maximum Class Size:

30

PLEASE INDICATE: Part of Block Transfer to Schools of Child and Youth Care at UVIC, UCFV,
Malaspina University College; Bachelor of Professional Arts in Human Services degree program at
Athabasca University; and Bachelor of Community Rehabilitation degree program at the University of

Calgary.
Non-Credit

College Credit Non-Transfer

X | College Credit Transfer:

SEE BC TRANSFER GUIDE FOR TRANSFER DETAILS (www.bccat.bc.ca)
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Course Objectives / Learning Outcomes
Upon successful completion of this course, the student will be able to:
1. Identify the observable behaviors that are typically found in children aged four to eight.
2. Understand that within typical and observable patterns of behavior each child is unique in
his or her own timing of growth and development, personality, traits, interests, abilities and

experiences.

3. Understand how individual differences, including special needs, relate to the development of the
school aged child.

4. Explore differences in learning styles and how those styles relate to classroom practice.

5. Eamine inclusive practice in programs for children aged four to eight.

6. Examine the reciprocal relationship between the child’s growth and development
and the family and culture in which he or she is reared.
7. Discuss issues of gender multicultural and anti bias curriculum in relation to programs for
children aged four to eight.
8. Emphasize the connection between research, theory, and practice and the role of observation.
9. Critically analyze relevant child development theory.
10. Explore language and literacy development in school aged children.

Course Content: Global Ideas that Guide the Design and Delivery of the Course
1. There are observable behaviours and predicable patterns typical of early school development.
2. A range of factors contribute to individual differences found in children aged four to eight

including the timing of growth and development, personality and other biological factors,
interests, skills, and experiences.
3. Individual differences including special needs must be considered in program planning using

Individual Education Plans.

School aged behaviour is often socially mediated.

5. Socially constructed learning can provide school aged children with valuable opportunities to
explore concepts and enter into meaningful dialogue while listening and/or sharing their point of
view.

6. Individual programming for children requiring extra support is philosophically based on the
principle that learning often leads development.

7. Children in the early primary grades benefit from play based learning environments which
provide the opportunity to develop or modify theories about the world, integrate emerging skills
and actively engage with materials and other children.

8. Through observation, individual learning styles can be identified. This information must be
incorporated into program planning to maximize each child’s potential within the learning
environment.

9. The child is best understood in the context of his or her family and the unique culture present
within each family.

10. A classroom culture will also develop which gives children particular messages (either implicit
or explicit) about acceptance and diversity.

11. Child development theory must be examined critically within the context of the research
methods used to derive the information.

12. Children’s language and literacy development can be enhanced through family literacy
experiences and the creation of a literacy rich classroom environment.

b

Methods of Instruction
e Lecture
¢ Discussions
¢ Observations of children

Textbooks and Materials to be Purchased by Students
T.B.A.
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Q: | Means of Assessment

1. Reflections on Learning

2. Presentations

3. Observation Report

4. Reports

5. Examinations

6. Attendance and Participation

R: | Prior Learning Assessment and Recognition.
This course is available for PLAR.

Course Designer(s): Margaret MacDonald Education Council / Curriculum Committee Representative

Dean: Jan Lindsay Registrar
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